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Abstract
The general purpose of this study is to examine ghimary school teacher candidates’
perceptions related to the concept of music thraughbaphors. Within this general purpose,
the answers to these questions were sought: Wieathar metaphors the primary school
teacher candidates have related to the conceptusicth Under which categories these
metaphors used by the primary school teacher catediccan be grouped in terms of common
characteristics? This is a qualitative study. Bigly was carried out within the framework of
content analysis model. The study group of theystashsisted of 86 senior students attending
Nigde University’s Faculty of Education. They wea#f studying at the Department of
Primary Teaching during the academic year of 200B42 They, also, participated in this
study on a volunteer basis. The data of the stualy ebtained by distributing students forms
with the statement “Music is like .......... because ..... ".on and they were asked to
complete the statement on the form. Content arsalykithe data obtained from the forms
filled by the students was done. After the exanmmabf the students’ statements, 22 forms
were left out since the students did not give exgii@n in their statements. The process of
analyzing the data was carried out in four stagasing, elimination, categorizing, providing
reliability and validity. At the end of the dataadysis, 38 metaphors created by the teacher
candidates were categorized under three categdneadings.
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Introduction

Music is an indispensable part of human life. & isranch of art that gives meaning to human
life, makes people feel good, interprets feelingd helps people communicate and share.
Music has many definitions. In each definition, idtderistics of music are emphasized.
According to Ucan (1994: 10), music is an aesthetimle that combines sounds with a
specific purpose and method and based on a pantib@lauty understanding. In addition,
according to Kaplan (2005: 32), music is a commatinn tool and a social activity that
brings people together as performers, listenersdamders and that allows people to express
themselves.
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Munch (2008) states that music can reach beyond wbeds express and beyond all the
statements and concepts the mind understand. Peamemunicating with each other
through the language of music is a great treataiethe God bestowed to the people and no
one has the right to misuse this treasure (as tit¥azici, 2012).

Of all the branches of art, music is consideredecthe art that leaves the most profound
effect on the human spirit. Music is an universalguage that goes from person to person and
has the power to unite people with different larggsaand religions in the same tune. This
has given music a distinct place among the other(@z, 2001: 101).

Music has a very important and influential parttive life of a human being who has
cognitive, affective and dynamic sides. Music caose changes in a person’s behavior and
can give direction to a person’s behavior. Musieegi a person joy, grief, enthusiasm,
calmness, strength and happiness. It is, alsoci@-saltural tie inside the society (Goncu,
2002: 8).

The importance of music in human life stems frominidividual, social, cultural, economic

and educational function of music in a persons. lkmong these functions, the educational
function of music has a more vital importance bseaitiincludes musical learning—teaching
activities and regulations related to these. Thedevities and regulations make music’s
individual, social, cultural and economic functiansre regular, heathy, effective and useful
(Ucgan, 1997: 13).

Music intrinsically carries an educational natuEerybody takes something from music,
learns from it and gains from it depending on thr, direction, scope and degree of his/her
relationship with it. Nearly every function of masn a person’s life happens, changes and
develops with education (music education) (AkKeD93: 7).

With the music education given in primary schoatbjldren’s behaviors like musical
movement, musical hearing, musical singing, mugtay (using their bodies and specific
objects around themselves as instruments and maksic nwith them) and musical
appreciation come into focus and concretize (UBayraktar&Yildiz, 1999: 8).

In most of the public primary schools, primary seoisoteachers give the music classes.
Because of this, according to Aydinli (2007), thédis sense of creativity can come to light
and can be directed by competent primary schoaht¥a. Since primary school students
between the ages of 7-12 have significant changdhkeir cognitive, affective, kinetic and
social developments, knowing these developmentaacheristics will help teachers to have
effective and efficient learning and teaching atés.

Determining the perceptions of primary school teashwho give the music classes in
primary schools related to the concept of music feaad important.

Purpose

The general purpose of this study is to examine phimary school teacher candidates’
perceptions related to the concept of music thramgkaphors. Within this general purpose,
the answers to these questions were sought:

1- What are the metaphors the primary school teachedidates have related to the
concept of music?
2- Under which categories these metaphors used byptimary school teacher

candidates can be grouped in terms of common desistcs?
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Method

Study Group

This is a qualitative study. This study was carrmd within the framework of content
analysis model. The study group of the study ctedisf 86 senior students attending Nigde
University’s Faculty of Education. They were aludying at the Department of Primary
Teaching during the academic year of 2013-2014.7680) of the participants were females
and 18 (21%) of the participants were males.

Data Collection and Analysis

To obtain the data in the study, forms with thdestent “Music is like .......... because
.......... ” written on were distributed to the studentelahey were asked to complete the
statement on the forms. Later, the forms that tbdests filled were collected and content
analysis was done on the data obtained from thaddilled by the students. The analysis of
the data was carried out in four stages: naminignirghtion, categorizing, providing reliability
and validity (Saban, 2008). At the first stage, plapers filled by the students were numbered
as TC1, TC2. The metaphors created by the stugearts coded according to the number. At
the second stage, after the examination of theestgtstatements, 22 forms were left out of
the process since the students did not give exftemian their statements.It was found that 38
metaphors with their explanations were created H®y students. At the third stage, the
statements filled by the students were revisednagdie metaphors created by the students
were examined in terms of common characteristite Valid 38 metaphors were grouped
under three categories in terms of their commomagtaristics and based on their reasons for
explanation. At the fourth stage, to ensure theitglof the study, the data analysis process
was explained and the metaphors obtained from tbhdests were listed. In addition,
examples that were thought to best represent dattie anetaphor categories were provided.
To ensure the reliability of the study, the coresisly of codings done by the researcher at two
separate times was examined in order to determimether the metaphors were grouped
under the right categories or not. For this purptise researcher did a second coding after
fifteen days and tested her own consistency. Aesllr of this testing, the reliability
coefficient of the coding was calculated as .90.

Findings and Interpretation

Table 1: Primary school teacher candidates’ metaphors arapages related to the concept

of music

Metaphor f % Metaphor  f %

tree 1 151 river 1 151
stream 1 151 medicine 2 3.03
friend 3 4.55 heart 2 3.03
love 2 3.03 hero 1 151
atmosphere 2 3.03 harbor 1 1.51
garden 1 151 meditation 1 151
cloud 1 151 seasons 2 3.03
food 1 151 breathing 2 3.03
language 1 151 oxygen 2 3.03
feeling 2 3.03 our organs 2 3.03
wave 1 151 freedom 1 151
comrade(friend) 3 4.55 psychologist 3 4.55
sea 1 151 colors 2 3.03
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nature 2 3.03 dream 1 1.51
bread 1 1.51 water 1 1.51
home 2 3.03 lover 2 3.03
nourishment 2 3.03 sport 1 151
sun 1 1.51 waterfall 1 1.51
life 5 7.58

imagination(dream) 3 4.55

Total 64 100

When Table 1 is examined, it is seen that primahpsl teacher candidates created a total of
38 metaphors. They compared the concept of musgifet@N=5) the most. They respectively
compared the concept of music to friend, comradend), imagination (dream), psychologist
(N=3).

Table 2: Categories Related to the Metaphors

Categories n %
Source of Life 10 26.31
Ataractic 12 31.58
Language of Feelings 16 42.11
Total 38 100

The 38 metaphors created by the teacher candidaes grouped under three categories
based on the reasons they gave.

Table 3: Source of Life

Metaphor f %
Atmosphere 2 12.5
Food 1 6.25
Bread 1 6.25
nourishment 2 125
sun 1 6.25
heart 2 125
breathing 2 12.5
oxygen 2 12.5
our organs 2 12.5
water 1 6.25
Total 16 100

The metaphors given in table 3 were grouped urtger$ource of Life” category based on
the on the reasons the teacher candidates gavee $brthe statements of the teacher
candidates were given as examples below:

“Music is like nourishment because people canngt livithout nourishment. Food is needed
for human survival. Music feed the soul. A persests his/her soul by listening to music.
He/she connects to life more. Music gives joy” ([0S].
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“Music is like oxygen because we cannot live withowygen. Every moment we need to
breathe oxygen. There is oxygen everywhere. Oxggarvital necessity for us. Music is a
vital necessity for us. Like oxygen. There is ndagwe spend without music. It is with us all
the time. At home, on the street, on the bus, lexis@on, everywhere. | cannot imagine a life
without music” (TC.32).

“Music is like sun because the sun is the sourcifefor all living things. Sun gives life to
the universe. It nourishes living things. It meats physical and psychological needs. Music
gives people joy of life. It adds meaning to oued. It speaks for our feelings. It nourishes
our soul. It makes us feel good about ourselve€’.?B).

“Music is like bread because we fill our stomachhabread when we feel hungry. Bread
takes away our hunger. It raises our blood sugausM, also, takes away our emotional
hunger. We listen to music when we are sad and wiwrare happy. Music calms our
feelings. It improves our feelings. Music has apdnant place in our lives” (TC.5).

Table 4: Ataractic

Metaphor f %
Friend 3 13.63
love 2 9.09
comrade 3 13.63
(friend)

home 2 9.09
medicine 2 9.09
hero 1 4.55
harbor 1 4.55
meditation 1 4.55
freedom 1 4.55
psychologist 3 13.63
lover 2 9.09
sport 1 4.55
Total 22 100

The metaphors given in table 4 were grouped uridetAtaractic” category based on the on
the reasons the teacher candidates gave. Some aftdtements of the teacher candidates
were given as examples below:

“Music is like a friend because when we are happgau, we want to have one of our friends
next to us. Our friend’s presence calms us. Muslike a friend. When we have none next to
us, it accompanies us. It calms us. It relaxeslusiakes us feel good about ourselves”
(TC.10).

Music is like a psychologist because when we hawblgms, we relax by sharing our
feelings with a psychologist. Our tension decreaBPaychologists make us feel good about
ourselves. Music is like a psychologist. We rekafidiening to music when we are distressed
and tense. We believe that music express our ¢selinmakes us feel better” (TC.36).

“Music is like home because home is the place wherdeel the most comfortable. Our own
home gives us peace. We feel happy in our homesc iddike our homes, too. Music makes
us feel good. It makes us happy” (TC.8).
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“Music is like doing sports because | relax whedol sports. | feel energetic. | feel happy. |
also feel happy when I listen to music. | relabedl happy” (TC.25).

“Music is like medicine because when people ark,dlwey are treated with medicine. After
taking medicine, people don’t have pain. Sometinfen we have emotional problems, music
cures us, too. It makes us feel good. It makeveicome our problems easier. It relaxes us”
(TC.29).

Table 5: Language of Feelings

Metaphor f %
tree 1 3.84
stream 1 3.84
garden 1 3.84
cloud 1 3.84
language 1 3.84
feeling 2 7.7
wave 1 3.84
sea 1 3.84
nature 2 7.7
life 5 19.24
imaginatiorfdream) 3 11.54
river 1 3.84
seasons 2 7.7
colors 2 7.7
dream 1 3.84
waterfall 1 3.84
Total 26 100

The metaphors given in table 5 were grouped urdefltanguage of feeling” category based
on the on the reasons the teacher candidates §awmee of the statements of the teacher
candidates were given as examples below:

“Music is like a tree because sometimes trees #wbs. Sometimes its leaves sprout. A tree
changes from time to time. Music is like a treesdinetimes makes us laugh. It sometimes
makes us cry. People are not in the same moodhalltiine. We sometimes cry and we
sometimes laugh. Music expresses our feelings”"3TC.

“Music is like life because life has its bitter ardieet moments. Life sometimes makes people
cry and it sometimes makes them laugh. We somdimlesad and we sometimes jump from
happiness. Music can entertain and sadden us justlife. Life has both suffering and
happiness inside itself. Music expresses our fgelboth on our happy days and sad days”
(TC.30).

Music is like a dream because dreams are sometireastiful but sometimes they are sad
and frightening. Music is like a dream, too. Somags entertain us. They are beautiful.
Some songs make people gloomy. They trouble thesy. Sometimes give good vibes but
sometimes make them feel pessimistic” (TC.3).

“Music is like a wave because music is sometimgsijolt is sometimes troubling. The waves
change all the time. Sometimes the waves are cabmetimes they surge like people’s
feelings. Music expresses people’s feelings” (TL.17
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“Music is like a cloud because clouds are sometifillesl with rain. They sometimes let the
sun in. Music, also, sometimes makes us cry. lesomas makes us laugh. And sometimes we
even get up and dance. And sometimes it makedUET€h11).

Result

When the metaphors created and explanation provigetacher candidates related to the
concept of music are examined, it is seen thatdheher candidates describe music more as
source of life, ataractic and language of feelinlgkisic being the source of life, ataractic and
language of feelings shows that it feed the hun@an. SMaybe that is why music has a
therapeutic effect because when the literaturde@léo music is examined, it is seen that
music is also used to treat people. Finally, missan indispensable part of human life.
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