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Abstract

The idea of integrating multimedia into the classnois not a new concept and multimedia
technology is simply a teaching tool which can beduto enhance the classroom experience.
The purpose of this paper was to explore Englisiguage teachers’ views and experience
about the effect of the ICT on the classroom mamege. This research was designed as a
case study which is a qualitative research desigre research was carried on in the
secondary schools of Serik which is a district aftsélya Province. The study group,
determined by convenience sampling, consisted etthglish language teachers working in
four secondary schools. The data were gatheredshhguwo techniques: interviews and
classroom observations. Content analysis technigas used to analyse the data. The
findings show that ICT use eases classroom manageimelps saving time, provides more
opportunities for more activities, limits non-digiimary behaviours of the students and
encourages leadership role of the teacher. ConstguéCT use helps English language
teachers teach more efficiently, attract studewiflingness to learn and ease classroom
management processes.
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1. Introduction

“What can microphotography do for us English temsf It makes library walls disappear”,
said Ginsberg in his article and used the word mé&gi “microfilm camera” technology in
1939 (Ginsberg, 1939). The developments in ICT thed diffusion in the life, especially in
the last quarter, draw us to think that we havenstrevidence to talk of a new paradigm in
teaching and learning. With the words of Bransfdétherwood, Hasselbring, Kinzer and
Williams (1990) an important challenge for educats to teach relevant content in a way
that facilitates thinking and traditional instrumti often fails to produce the kinds of transfer
to new problem solving situations. Bottino (2004¢pgnsed that ICT tools can influence and
transform learning by fundamentally changing they wawhich content can be taught and
learnt. As Bottino (2004) and Tondeur, van Keen Baaak and Valcke (2008) asserted that
when considering the design and use of such ermieats we need to consider not only the
tool, but the teachers who will be using the sofeyahe ways in which it will be used, the
curriculum objectives, the social context and ttag/\wn which learning is organised.

Teachers have a central role in providing learrbggmaking use of available techniques,
methods and technologies. Farrell (1999) and Broakd Brooks (1999) argue that a
competent teacher is a teacher who controls awkelastes and mediates all kinds of the
interactions in the classroom. In this sense, bymeeof using ICT in the classrooms
Sabaliauskas, Bukantaiand Pukelis (2006) asserted that teachers shawe b) basic ICT
competencies, 2) technological ICT competencies, IGT policy competencies, 4)
competencies in the ethical area of ICT use, 5)patancies of ICT integration into the
teaching subject, 6) competencies of didacticalhodt based on the use of ICT, 7)
competencies of managing teaching/learning prosessing with ICT. Punie, Zinnbauer and
Cabrera (2006) emphasised that this is not justattemof pressing a button. Successful
integration of new technology and practices in sthoequired (1) ICT included in strategic
planning, as part of school culture, (2) teachingd arning methods facilitating participation
and leading to empowerment, (3) flexible curricubum(4) high investments in
communication, (5) optimum leadership and managémaed (6) teaching staff's strong
capacity and commitment (Niemi, Kynaslahti & Valuivi-Hanninen, 2013). Chambers and
Bax (2006) added that teachers need to have systmatbupport, both technical and
pedagogical. ICT may contribute to creating powelfarning environments in numerous
ways. The data suggest that the majority of teachaiued the potential contribution of ICT
and had initially held not only positive attitudesvards but great enthusiasm for ICT use in
English teaching (Smeets, 2005; Zhiwen & lan, 20Khzma (2003) and Jung, Choi, Lim
and Leem (2002) found that teachers are using ¢Cdhange their role from that of primary
source of information to one who provides studavith structure and advice, monitors their
progress and assesses their accomplishments. q2@68) showed that ICT were used
mainly as tools: 1) for delivering material or faracticing a specific learning content, 2) for
supporting collaboration or knowledge creation, f8y structuring teaching/learning
processes, which was a change from the teachenwmgaaent practices. Demetriadis,
Barbas, Molohides, Palaigeorgiou, Psillos, VlahaVasukalas, and Pombortsis (2003) found
that teachers were interested in using ICT torattabetter professional profile and to take
advantage of any possible learning benefits offesetCT.

According to Lai and Pratt (2008) the most obvieffects of ICT use for teachers were not
the change of teaching philosophy or pedagogy, res might hope, but the improved

efficiency of management and administration of béag, accessing resources for preparing
teaching materials and presenting lessons. Sehanddilkington (2005) found that teachers
believed that ICT can assist in reducing their waall and make them more productive. Jung
et al. (2002) showed that different types of iatgion in a Web-based learning environment
differ in terms of their effects on learner achimemt, satisfaction and participation in

interaction. By means of language teachers, Wamserh@d996) and Warschauer and Meskil
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(2000) have found single-class computer-mediatednauanication projects to be beneficial
for first, computer-assisted discussion tends &bufe more equal participation than face-to-
face discussion. Second, computer-assisted discuaBows students to incorporate the input
from others' messages into their own messagesd,Teimputer-assisted discussion allows
more planning time than does face-to-face talkalginsince computer based discussion can
take place outside of the classroom, it providesdestts increased opportunities to
communicate in the target language.

According to Courts and Tucker (2012) as new teldgies emerge, both students and
educators are often eager to find methods of alsding these technologies in their college
classroom experience. On the students’ part, sleeofi new technologies allows students to
engage in the types of online communication anéaeh which will be paramount for
success in their academic and professional pursBithulz-Zander, Butcher and Dalmer
(2002) claimed that due to different competencieshie handling of ICT, the number of
potential roles that students can take up in less®imcreased. In fact it was often observed
that students, whose subject-related performance rather below average, could take up
functions as tutors in this field due to their IE@mpetencies. The best that could be said for
the role of ICT in the traditional classroom istthaven if ICT are used only to further
traditional outcomes and even if it produces onlyderate improvements in basic literacy
and science this would still be a valid enterp(Smild, 2013; Livingstone, 2012). However,
Hayes (2007) indicated that ICT are largely beintggrated in ways that support and
supplement existing classroom practices.

So, use of ICT as Edwards (2000) stressed welljimes) a different set of management
techniques. These techniques consist of ways tcoempstudents to regulate their own
classroom activities responsibly. According to LiRek and Chai (2005) when the ICT-
mediated lesson is well-managed, a conducive llegranvironment is created. Lim et al.
(2005) asserted that the essential elements inllamaeaged ICT-mediated lesson are the
establishment of rules and procedures, supporiiy &nd non-ICT tools for the ICT-
mediated activities and the division of labor amdhg teachers, students and technical
assistant. Schibeci, MacCallum, Cummingtvin, Durrant, Kissane and Miller (2008) stated
that the more teachers are familiar with student—i@eraction the better they are able to
modify their class management approaches accoydinigl relation to ICT related
pedagogical competency, many teachers adoptednstaeletred and collaborative, inquiry-
oriented teaching practices (llomaki, 2008). Havatgdent-directed learning in this process,
different management problems are likely to oc&rehfbeci et al., 2008; Smith &Laslett,
1993). In this regard, for a successful classroocamagement in language classes, Hudson
and Notman (2001) suggested that at the starteofidbson, teachers should exert greater
control on entry to the computer room. During lessstudents should move their seats away
from their computers to encourage eye contact teining. After initial instructions have
been given, teachers should go round to each dttmleheck that they understand what they
are doing and ensure that they are engaged onRaslines that provide an orderly end must
also be established.

Classroom management can be defined as the sdgllsred to organize the instruction in the
classroom effectively (Sabanci, 2008). Recentlssriaom management has been perceived
as the art of establishing a good climate and magagstruction effectively. It is about how

a teacher establishes his/her authority by offeringresting lessons (Ming-Tak and Wai-
Shing, 2008). Basar (2001) concludes that classranamagement can be discussed
comprehensively under five major areas. These akahagement of physical environment:
Teachers should aim to provide a secure, welcoroargext for learning which facilitates
social contact among teachers and pupils to inerpapils’ knowledge, confidence and skills
in human relationships. The way in which the phgisaspects of the classroom are arranged
should reflect the goals and values the school egidb promote (Ming-tak & Wai-shing,
2008). 2) Management of time: The way the timeallscated, non-instructional routine
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procedures, transitions between activities or elgsschool wide interruptions, type of seating
arrangement, the types of spaces decided for gamg ongoing activities, individual
workspaces and permanent storage of materialsemmids, placement of the teachers’ desk
affect the use of time (McLeod et al., 2003). lis ttense John and Sutherland (2004) asserted
that the digital text, used skilfully, can creabe tconditions where time and energy are
released. 3) Management of students’ behaviourachlieg standards, rules and procedures
have been discussed among the most important aspeclassroom management. Once the
curriculum has been reviewed, strategies can bsidered. In a well managed classroom
students must know precisely what to do, have dppiy to oral discussion and study with
peers cooperatively and study in an enjoyable legrenvironment (Demirbilek and Yucel,
2011; Edwards, 2000; McLeod, Fisher and Hoover32@xan & Ozdemir, 2010; Valiandes
and Tarman, 2011; Warschauer, 1996). 4) Managewierglations and communications:
Communication is crucial to good relationships @rréquires teachers to display appropriate
verbal and non-verbal behaviour to promote undedétg and the first step of effective
classroom management is to establish a positivesidam climate based on mutual trust,
respect and caring (Marzano, 2003; Ming-tak and-$#tang, 2008; McLeod et al., 2003) and
5) Management of the curriculum: A well preparedriculum which balances students’
diverse interests and needs with appropriate ictbrnal methods may result with a well
managed classroom (Edwards, 2000; Young, Klemavumphy, 2003).

The purpose of the paper was to determine theteffetCT on classroom management in
language teaching in order to encourage the adopfi@a computer- and web-based English
teaching and learning model

2. Method

2.1 Research Design

This research was designed as a case study, aofoguelitative research method, in which
embedded single-case design was used in orden¢oagi in-depth account of the process.
The single case in the research is ICT competen€iEaglish language teachers by means of
classroom management. The embedded sources oblds¢aved in for the single case are
behaviours and reactions of the students, the h@yQT’s used in the classroom, documents
and the climate of the classroom. In the resedreldata were gathered using two techniques:
standardized open-ended interviews and observafdason, 2002; Patton, 1990; Rubin &
Rubin, 1995; Yildirim & Simsek, 2006).

2.2 Population and Sample

The research was conducted in the secondary sthtmls of Serik which is a district of
Antalya Province. The participants were determimgd both convenience and criterion
sampling which are types of purposeful samplingrikSevas considered to be a typical
educational area with four secondary schools, whiglps to gather comprehensive data and
it was convenient to include all of the Englishcteers as working group. On the other hand,
only the English teachers who experienced ICT endlassroom were sought to be included
to the sample. As a result, the study group caetsief 6 English language teachers out of 8
working in the secondary schools in the area (Mag602; Patton, 1990; Rubin & Rubin,
1995; Yildirim & Simsek, 2006).

2.3 Instruments

The data were gathered by using two techniquesrviigiwvs and classroom observations. In
the first stage the participants were interviewsthg a standardized open-ended interview
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form. In the interviews teachers were addressepe8ific questions and 39 probe questions
order to explore ICT competencies of English lamguéeachers by means of classroom
management. The participants were interviewed t@aéace. In the second stage each teacher
was observed using semi-structured observatiomsitgee in the classroom. For this purpose
check-lists which included items on five classrom@nagement dimensions as management
of physical environment, students’ behaviours, tipnning and programming processes
and management of communications and relationshig® used. In these two processes’
notes were also taken (Mason, 2002; Patton, 1990inR Rubin, 1995; Yildirim & Simsek,
2006).

2.4 Data Analyses

The data were analysed by content analysis tecanigtwo ways: first the interviews were
read through in order to get a feel for what ism\gesaid, identifying key themes and issues in
each text. During initial analysis, the researchwyked together to identify emergent
themes, concepts, and patterns inherent to the d#ex carefully reading through
participants’ answers several times. Secondly, VIO, computer software package was
used for further analysis (Kus, 2007; Mason, 20@&fton, 1990; Rubin and Rubin, 1995;
Yildirim and Simsek, 2006).

2.5 Validity and Reliability

In order to improve validity and reliability intesth consistency, confirmation of the data,
consistency of the data with estimations and géimatins, limitations of the study, sample
availability, giving details about individual soecof the data, setting conceptual framework
and assumptions, clearing data collecting techsicare analysis methods, introducing the
data directly, including more researchers to thecgsses and finally testing and comparing
the findings with other related researches werasidened (Mason, 2002; Patton, 1990; Rubin
& Rubin, 1995; Yildirim & Simsek, 2006).

3. Findings and Results
In this section, first, training, use of ICT in sdis and use of ICT in private life were given
in table 1 and table 2. Secondly, the findings &abihe effect of ICT on classroom
management were presented.

Table 1: Teachers’ In-service and Pre-service Training abotit

Pre-Service/In-Service
T1 T2 T3 T4 T5 T6
Training about basic information on the use of

computer H+ +H+ - - [+ 4+
Training about basic computer programming ~ +/+  +/+ +/-  -[-  +/+ +/-
Training about Web Design R A S S S

Table 2: The Profiles of the Teachers’ Use of ICT in Schools

T1 T2 T3 T4 T5 T6

Smart Board + - - + + +
Computer + + + + + +
Educational Cd (Music, Cartoon etc.) - + - + - -
Educational Software (Dyned,Vitamin etc.) + + + + + +
Internet + + - + + +
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Projection + + - - - -
Sound systems + + - + + +
Basic Programmes (Word, Excell, Pp. Etc.) - + - - + -

The findings in table 1 and table 2 show that ekcBp all participants had a training
opportunity about computer either in faculty yearss in service training. On the other hand,
all of the participants stated that they usedastlenore than two kinds of ICT in schools.

The findings also showed that teachers made ud€Tofin their private lives too. In this
regard, T1 saidl“generally make use of sites or forums createBglish teachers and other
e-portals or sites where | can find lyrics, songdilms to have a more enjoyable couise.
Dealing with ICT in personal life either at homeatrschool is likely to help teachers develop
personal and professional skills. Meneses, Fabeggdedriguez-Gémez, and lon (2012)
found that daily access at home or in other pubkations is more related to supportive use,
while daily school access becomes the most impoptadictor of management use.

In the following lines, the results of the analysisthe interviews and observations were
presented in five major categories, each of whenh lse said to explore a part of classroom
management as 1) management of physical environngnmanagement of time, 3)
management of students’ behaviours 4) managemeaetaifons and communications and 5)
management of the curriculum.

3.1 Findings about Management of Physical Environnrg

The findings obtained by interviews seem to gathéne negative part of the axis. According
to the results of the interviews, the present dwos that cause difficulties because of ICT
usage in classroom management are: 1) ICT are cplixed in the classrooms (n5), 2)
students sit in a classical row style (n5), 3) slasms are crowded (n2), 4) ICT aren't
available for students’ physical access (nl), &tteilcal devices are not suitable/adequate for
technological usage (nl), 6) the space left incthssrooms for activities supported by ICT is
inadequate (n2) , 7) The software used don't aflewible operations to teachers (n2), 8) the
instruction adopted has been dominated by teadmdred teaching approach (n1). Cure and
Ozdener (2008) and Mumtaz (2000) stated thatdiffscult to make use of ICT in crowded
classrooms with limited resources. In these clagssoteachers felt to be forced by extra-
responsibility. Furthermore according to the resuht 4 of the observed classrooms students
sat in rows and in 2, they sat in U shape. It wlaseoved that physical conditions such as
heat, brightness, hygienic circumstances and sts’demmber were available but it should be
noted that these classrooms were not designecctoiti@s requiring practises. In all of the
classrooms, smart boards and sound systems we dix the wall and the numbers of the
computers were not available for personal acceltrii€ equipment, portability of the
devices and accessibility were also inconveniestD&mirbilek and Yucel (2011) stated that
having computers in a limited number or just onegoter urges teachers for a teacher-based
education. In this issue a participant remarked thathink, the classrooms should be
designed in a way that allows more freedom to #aehers. Sometimes we have courses in
such small classes that there are no free placespma half-meter hole between desks. So,
we are not able to make practiceqT3). Another participant noted théin order to have a
learner-based education, personal technologies lshba provided. If we consider present
circumstances, a teacher-based education is inwiethe classic row sitting arrangement
and a projector under the control of the teache2)(T The interviewers stated that using ICT
does not necessarily transform teachers’ educdtiapproach to student-centred level.
Teachers believed that the extent that the metlsed is student centred is due to some
situational factors such as content and technighesen in relation to the students’ needs
(n6). One of the teachers stated his opinion dkdrfollowing lines From my point of view,
whether education is student or teacher—centredads only associated with the physical
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condition of the class or the technology used. &taissolutely have positive effects; but, the
main thing is the attitudes of teacher and studen(fgb).

3.2 Findings about Management of Student’ Behaviowsr

By means of managing students’ behaviours teadgieparted first of all that as a result of
using ICT in the classroom they could set theiharities better and easier on the students
and they believed that they were respected andilovere by the students (n6). Secondly;
results of the interviews show that with the uséQ@F teachers found more opportunities to
take individual differences into consideration asach students the intended-behaviours. The
researchers observed that teachers took individifi@rences into consideration in various
levels. For instance, teacher 1 was observed t@ftagtion to each student most of the time;
teacher 4, 5 and 6 sometimes and teacher 2 an@I@.r&he results of the observations and
interviews were consistent. We observed that Teathesed information and communication
technology and he also communicated with studenaittycand using kinaesthetic ways. As a
result; it was observed that an approach balanogtgeen technology and human relations
had a positive effect potential on students’ betward. It was also monitored that teacher 4, 5
and 6 used the ICT more in their lessons than Terathconsidering human relations. On the
other hand, teachers 2 and 3 used ICT ignorindntimean relations in a high extent. For this
reason; it can be asserted that in the classesaocheérs 2 and 3, undisciplinary behaviours
such as decrease in motivation, dissociation eftttipic, speaking to one another and tending
to deal with different activities were more frequieampared to classes of teachers 4, 5 and 6.
In this regard T2 stated thattaybe it doesn’t have an important impact but tfihrather
beneficial. For instance, when | do not use thihtwlogy, | always experience a difficulty in
controlling the class. Because, students’ attentias to be on me all the time, whenever | fail
in taking their attention, there immediately a pierh occurs among students.

Thirdly, undesirable behaviours, which emerged tuignoring good human relations in the
process of using ICT and unsuitability of the maleused, were also sated by the
participants. Mostly stated undesirable behaviewgse suppressing or disturbing each other,
surfing on inappropriate web-sites, downloading &stkning to songs, spending time by
playing games on the web and asking uninterestedtigums. In this regard a participant said
“Sometimes, students tend to use ICT as a game(Tfapl' Another participant saidl*
occasionally realize that students try to entefeddnt kinds of internet-sites to play a game
and listen to musi€T3)”

Fourthly, in regard to managing students’ behawodue to using ICT, the data obtained
from the observations provided evidence on the feettachers’ leadership as well. Teacher
5 and 6 exerted a high; Teacher 1 medium and Tea@he and 4 low levels of leadership.
These results were not surprising because, it vilmeroed that the way Teacher 2 and
Teacher 3 used the ICT were basically close tdtioadl teaching practices in that students
were not allowed to express and share feelingsdeas freely and moreover the usage was
limited with what the software included strictly.n® of the participants saidUsing
technology in instruction with effective guidandetioe teacher helps students feel more
satisfied. As a result of participating the acieg effectively, students develop more self-trust
and put up better relations in the classroom (T6)h this issue, Teacher 5 noted that any
kind of student centred teaching method requiras reegcessitates a teachers’ guidance to
acquire achievement. As Cox and Marshall (200&)edt well a major part of teachers’
pedagogies is in the planning, preparation andvolip of lessons. This means that although
many teachers are reporting that when using IC¥ thecome a facilitator in the lesson
instead of a leader they still have a mainly leskiigr role in their overall teaching because
they have planned and monitored the direction efi¢larning.
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Last of all in regard to motivation, ICT seem t@anobe the traditional motivational techniques
and strategies at the start and later stages de#isen. The findings show that interactive
nature of the multifunctional audio-visual conterfitthe ICT itself was seen as a tool and
strategy of motivationin this issue in following quotation a teacher saietting students use
this technology itself, had been perceived as ardwand conversely not being let to use ICT
had been taken as punishment. (T1Another teacher remarked thédt let my students,
who proceeds well, use the computer even in thekliimes as a reward. (T3)".

3.3 Findings about Management of Communications and
Relationships

In regard to managing communications and relatiqssthe findings show firstly that ICT
provides a positive communication process in tlasstbom (n4). In this sense, Teacher 5
said “l believe, because they enjoy the process andhleg products presented with ICT,
students develop a more sincere and respectfullzge Students also contributed the lesson
more creatively. This was not the case when we htawgth traditional (behaviourist
approach) method.”Teacher 6 saittechnology changes classroom atmosphere positively
This finding is consistent with the data gatheredrdy observationsExcept one class (the
class of Teacher 2), in which a formal procedures taminant, in all classes there was
enough evidence of a positive learning climate.

Secondly, the data gathered in both interviews @ekrvations show that when ICT was
used both group and student communication decrelgedn the other hand it was also
realized that student-teacher, student-technologgraction increased. In this sense, for
example Teacher 2 saitlvhen | use ICT in my courses, | can easily sayghatent-teacher
and student-technology interaction increase. Buturaly the use of ICT does not allow
students to interact with other students as muadh ased to be.”

Thirdly, as was evidenced both by interviews anseotations audio-visual multi interaction
opportunities were raised as a result of ICT us&ladents were able to understand the
instructions given by the teacher better and stisdseemed to care more about classroom
rules (n6). One teacher noted thaistructions became clearer with the help of visaadl
auditory supplements.”(T1)Teacher 2 saidWithout ICT, you have to give instructions
verbally and physically. But ICT does this in yqlace. It gives both verbal and auditory
support in a suitable way.”

Fourthly, according to teachers’ opinions, usind ,I@hey could communicate the students
more. A teacher said-irst of all, a teacher finds more opportunity te Bmong the students
apart from being perceived as the person who wetesething on the board

Last of all, using ICT teachers used their vocatdsoless but more effectively (n3).
According to the data gathered in the observatrmmf4 different teachers’ classrooms,
because saving their energy teachers reflectedsh fappearance at the end of the lessons.
This means that ICT is also likely to contributegd¢achers not to feel exhausted physically or
emotionally. About this issue teacher 6 sd@T help me to save my energy because you can
even teach the most complex concepts easier ated.bet

3.4 Findings about Time Management

The results of the interviews show first that ICiodens the preparation time of the
instructional activities. Secondly, it providesd#uats simultaneous learning process. Thirdly,
it provides effectiveness in such processes; stafttie lesson, getting students’ attention,
eliciting / reviewing information and previous knleaige, giving instructions for an activity,

passing among the activities and students’ responbecking understanding, setting
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homework/assignments, setting deadlines, reactingpamework and ending the lesson.
Fourthly, ICT usage gives teachers the opportunityeal with more activities in a given time
(n5). Jung et al. (2002) stated that understanidiaging styles can help instructors design
appropriate instructional methods, while technolpgyficiency can leverage students’ study
time. In this regard two participants salidprovides practicability and it is possible to kea
more things in less time” (T4). “You can do moiaties in the same time or you can finish
the activities earlier and you can play. This spégdorovided by these technologies of
course.” (T6). In the observations, it was seen that indtagting stage there was nearly no
loss of time because students could be motivatect moickly. They could also perceive,
understand and respond to teachers very fast. hessould be planned better due to the
difficulty of the theme. In teaching process, indival differences could be considered better.
ICT also helped the teachers to complete the coageit was planned. In this issue a teacher
said ‘Firstly, it shortens lesson preparation time. Fommple; in some classes | have to deal
with documents and this exhausts me. But in thesekathat ICT was used everything exists
on the computer and each student has access tdoiteover, every material is already
prepared. So it avoids loss of time.(T2)Another teacher saidthe faster students
understand the topic the faster you get feedbdeks the classical methods (T1)".

3.5 Findings about Managing Planning and Programmig Process in
the School Management

According to the findings it can be concluded tbaing ICT provided a better and more
effective planning process by which teachers repomany positive outcomes. First of these
outcomes is that the use of ICT provides a vardtieaching methods and enables dealing
with different activities (n2). However, some ofethinterviewed teachers stressed on
limitations faced because of insisting on the usaigegaditional methods (n3). According to
these findings, it can be said that teachers netmlbéd informed about new knowledge and
information methods and techniques of ICT. In tieigard one teacher saitlVé try to use
these technologies as much as possible, of cobesmuse it decreases our work load and
helps us to achieve more success in our instruatiparposes(T5)”. On the other hand,
Teacher 1 saidlf'| did not use ICT, | would have to use a teactemtred approach in which
telling technique is dominant. But now | am abl@t¢oess students’ cognition in many ways.

Secondly, teachers asserted that making use of Hélfped them in attracting students’
interest better and stimulating eagerness towaaing. Moreover, teachers reported that
they got the impression that students enjoyeddsgoh more than before (n5). The quotation
from T5 stresses this finding dramatically*8®metimes they don't listen to me so much. But
whenever they watch a video or listen to a songn ¢lie most indifferent student starts to be
interested in the lesson.Another teacher also stated th&teftainly, these technologies
affect focusing on the topic held positively. Samedt, a visual instructional material attracts
student’s attention much more than the classicathogs and once students begin to be
interested in the core of the issue, their attenttannot be distracted easily (T6)Ve did

not observe indifference in but the classes ofttecl and 3. The reasons for indifference in
these classes may be because students were tHessroaks in the first and there were not
enough computers in the other. On the other hanalliof the classes observed students
reflected highly positive attitudes towards leaghwvith the help of ICT. These findings
support the idea that ICT has a positive effectcmssroom management. Teacher 2, for
example, said Students’ motivation cannot be easily distractedere when destruction
occurs their attention can be focused on the thensevery short time with the help of ICT
used According to the results of the study conductgdCoire ve Ozdener (2008) teachers
believe that ICT use makes learning easier, ineseéd®th teachers’ and students’ success,
takes the students’ attention and make the educatare effective.
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Thirdly, the teachers stated that students comprkhbetter and faster when teachers use ICT,
thus the students tend to give prompt feedback (W& observed that students reflect more
self-trust and their attitudes and oral productsvigie enough evidence on their positive
sensitive and cognitive development. Teacher £dtttat ICT is very effective instructional
provider in that the development in four skills{¢ining, reading, writing and speaking) can
clearly be observed during the course. In this gsedor example students were observed to
demonstrate more willingness to express ideas ®msihject matter. In this sengeacher 2
stated thatWhen we begin to do activities using ICT, the bemof raising hands increases
distinctly. So | can say easily that these techmie® make my lessons more effective”.
Teacher 1 reported that believe thatplanning the course on the basis of technological
devices provide even unpredicted benefits. For pl@nh surprisingly see that the students
who tend not to be seen in the forefront showmngtiess to participate to the activities.”

Fourtly, teachers believed that ICT increased timaber of the students in participation to the
activities (n6); encouraged students and madeebsohs more amusing (n3); the students
seemed more comfortable and willing (n2) and helied students follow the instructions
more carefully. Although all teachers seemed toerage students in general we observed
that the most effective results occurred when temacHet the students use the ICT
individually. Teacher 6 saidGenerally speaking 90 % of the students show @ili@ss in
participating the activities. If we hypothesize fi€rcent of the students already had a high
motivation, the rest 40 % is also very significant

Finally, in the issue of evaluating the instructiteachers stated that the use of ICT allowed
using a number of evaluation techniques becautteedfime saved using ICT (n5). It was also
stated that students’ learning could be tracedamdrolled better. Hence we observed that
teachers could review and re-plan the learningge®enore effectively. In this sense teacher
2 said ‘ICT encourage me about using various evaluatiorhnigpie$. Teacher 1 said
“Normally, | could ask one or two students aboud thstructed theme in several minutes, but
now, | can easily evaluate the students duringgittevity without asking individual questions
in a traditional way.Teacher 4 saitlnstead of asking ‘what have we learned today How
have we made a sentence in past time’ we revievessen having fun by playing games and
singing a song or even writing a poem. | can evenitar their comprehension level better in
that way.”

4. Conclusions and Recommendations

The purpose of this paper was to explore ICT u&nglish language teachers’ views and

experiences about the effect of their ICT expemsnon the classroom management. As a
result, it was found out that physical structured technical properties and infrastructures of
the classrooms were inappropriate for individuariéng based technological devices

gualitatively and quantitatively. It can be assdrtthat these physical and technical

inadequacies were likely to be one of the majorcemi of negative impacts on classroom

management processes. In this respect, currenblscsbould be evaluated in terms of

physical and technical conditions. It should beedoalso that classrooms should be re-
designed to enhance technology-individual inteoscéffectively.

It is understood from the findings that there isifijge and meaningful relationship between
the use of ICT and managing students’ behavioure findings indicated that positive
student behaviours occur when ICT and good huméatiors were used equally. The
findings also indicated that when all kinds of tdag materials used with and in ICT are
designed to meet students’ interests and needssuatle behaviours are likely to decrease
and teachers can focus on the students learnitey b®n the other hand, teachers complained
of the central character of the education systeoutaplanning the content and they believed
that they would be more successful when they domsvad more freedom in planning the
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content relying on their expertise including thieoretical knowledge and experience. In this
sense as Coombs, Leite and Grierson (2010) assedikdis we teach our students to be
critical readers and writers, we need to teach esitsd critical strategies to negotiate
technology and social networks. As a result, it barsaid that unless technological devices
include professional products, it wouldn't meet @xpectations about creating an ICT
centred more effective learning environment.

The findings also revealed that the use of ICTdtbuted to enhance a positive classroom
atmosphere, 2) decreased group communication aatioreship but increased student-
teacher and student-technology communication, &)eased students’ participation to the
activities and as a result raised their compreloangl) teachers felt free of the stress caused
by the necessity of completing the program considién the curriculum, 5) allowed teachers
to get rid of unnecessary details and focus orctine subject, 6) helped teachers in using the
time effectively in such classroom activities aggaring a lesson, beginning to a lesson,
transition from an activity to another and giviregéiback.

In terms of planning activities teachers stated 168 helped them to use various methods
and eased the transition from one method to anothesontributed to attract students’
attention better, arouse curiosity and made tteplesmore enjoyable. Teachers also believed
that ICT use made conceptual learning more availabld developed self trust in students.
Students were also observed to develop their Igtiguskills better. Teachers believed that
using ICT in the classroom developed a desire amesknowledge and experience in students
and their attendance to school were also obseovetitease.

Another significant finding was that using ICT, ¢bars gain time and get new opportunities
to apply new teaching techniques and approachesfiiitings finally revealed that teachers
could evaluate students’ performance more effectregause they could observe and
communicate each student individually. Using ICToyided more data to teachers in
achieving the objectives and planning the new &iefearning.

Consequently, as Z1century’s reality, information and communicatioechinologies
necessitates a new perspective in educational asea®ll as all other areas of the life. The
findings of this paper concluded that ICT usage Ipitive effects on classroom
management but at the same time various weaknappesred due to being unprepared for
these sudden technological attacks to our safmreal

The necessity for a new perspective shows up irvailables of the classroom, such as
teachers’ competencies, curriculum, teaching amhesm and techniques and objectives etc.
In regard to new perspective As Hu and McGrath (2(drgued teachers should become
more student centred and students should be mspensible for their own learning. So, we

need to re-organize our schools physically, tedgiohlly and by means of human sources
for this new paradigmatic change.
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